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Digital Society (semester, grades 9-10)
Introduction to Film 1 (semester, grades 9-12)

Introduction to Film 2 (semester, grades 9-10) — prerequisite: Introduction to
Film 1
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How Things Work 2 — Engineering Design 2 (semester, grades 10-12) —
prerequisite: How Things Work 1
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Rock Band (semester, grades 9-12) — by audition and teacher recommendation

only
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Physical Education 2 (semester, grades 9-12) — prerequisite: PE 1 or equivalent
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Art Foundations and Drawing (semester, grades 9-12)
Mixed Media Art (semester, grades 9-12)
Painting and Drawing (semester, grades 9-12)
Sculpture (semester, grades 9-12)
Technical Theater (semester, grades 9-12)
Theater 1 (semester, grades 9-12)
Theater 2 (semester, grades 9-12) — prerequisite: Theater 1
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ASM inspires students to discover their unique potential and to be curious learners,

critical thinkers and global citizens who positively impact our world.



ASM High School Philosophy

The ASM High School experience begins at a pivotal moment in adolescent
development. As students move through Grades 9 and 10, they are refining their
sense of identity, testing their independence, and developing the intellectual habits
that will define them as learners for years to come. The Grade 9 and 10 Program of
Studies is designed to meet students at this developmental stage: capable of
increasingly sophisticated thought, drawn to relevance and choice, and ready to
take on greater ownership of their learning.

Building on the foundation established in Middle School, our curriculum is
deliberately structured to prepare students for the rigor, independence, and
international-mindedness of the IB Diploma Programme. Courses in English, History,
Mathematics, Science, and World Languages are sequenced to build the analytical
writing, research, and disciplinary thinking that IB coursework demands, while a
broad range of electives lets students explore emerging interests across the arts,
technology, and physical wellbeing. Teachers introduce the vocabulary, assessment
practices, and habits of inquiry of the IB years gradually, so that by the time
students enter Grade 11, the transition feels like a natural next step rather than an
abrupt one.

At the same time, we recognize that academic readiness cannot be separated from
personal growth. Grades 9 and 10 are years of significant social and emotional
change, and our program balances rigorous preparation with the guidance,
mentorship, and flexibility students at this stage need to grow into confident,
self-aware young people. By the end of Grade 10, students should carry forward not
only the academic skills the IB Diploma requires, but also the curiosity, resilience,
and sense of purpose to pursue it as inquiring, knowledgeable, and caring members
of our community and the world.

Upper School Procedures

Upper School Timetable

Upper school classes are scheduled on an 8-period rotating basis by day.There are
five 65 minute “blocks” per day. The full rotating schedule is available on the ASM
calendar. For lunch, Middle School students report directly to the cafeteria at 12:30.
High School students will have free time until 12:50, at which point they will enter
the cafeteria staggered by grade level.
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Thursday - Advisory Schedule

Block 1 9:00 - 9:55
Block 2 10:00 - 10:55
Block 3 11:00 -11:55

Advisory 12:00 - 12:35

Lunch 12:35 - 1:40

Block 4 1:45 - 2:40

Block 5 2:45 - 3:40




Assessment in the Upper School

Assessment Philosophy
Assessment is the act of analyzing student learning, evaluating achievement, and
providing timely feedback as it pertains to desired learning outcomes. It should
foster a culture of reflection, scholarship, integrity, and resilience.

Assessment at ASM is central in both guiding students and the school while they
strive for excellence, together. Wherever possible, assessments should enable
students to transfer knowledge, skills, and concepts independently into new,
authentic contexts according to previously stated criteria. ASM recognizes that
assessment is most powerful when students are active agents in the process.

At ASM, teachers assess formatively and summatively. These are terms that our
upper school students and families hear often.

Reporting to Parents
All teachers at ASM use Schoology to report academic grades, learning behaviors,
attendance, homework, and comments. Through ASM’s password-protected
Schoology parent portal, parents can access this real-time feedback at any time.
Parents are encouraged to review the progress of their child once a week and to
contact teachers directly should any questions come up. ASM also uses
PowerSchool as a means of posting report cards and end-of-semester comments.

Report Cards
Report cards serve as a means of communication between the teacher and family.
They are sent home twice a year, at the end of each semester. Report cards show
the student’s current academic achievement and attitudes to learning, in the form of
‘Student Success Indicators’, for each class. Each parent is urged to ask questions
and/or make comments about these reports and discuss them with the teacher.

Reporting on Learning
Assessment is ongoing throughout the school year and designed to inform
instruction, measure progress, and guide student growth.

ASM reports on both student academic achievements and learning behaviors:

e Academic achievement is assessed throughout the year using Formatives
and Summatives, as described in the corresponding section below.
In high school students will also sit for midterm and final exams.

e |earning behavior is assessed through Student Success Indicators (SSls), as
described in the corresponding section below.



Assessing Academic Achievement

Formative Assessment
Formative assessment refers to a wide range of methods used by teachers to
determine student comprehension, learning needs, and academic progress during a
lesson or unit. Teachers ensure that feedback is given to students to help them
make progress toward the learning objectives. Formative assessment is essential in
helping students develop knowledge and skills that will be assessed at the end of a
learning unit. Formative assessments are not counted in the final grade.

Formative assessment provides:
e timely verbal or written feedback to students as they learn;
e recommendations on how students can improve.

Summative Assessment
Summative assessments are used to evaluate student understanding at the end of
each learning unit and count for the final grade. In addition to 3 or more summative
assessments per semester, students complete formal exams in January and June
that count for 20% of the semester grade. In Grade 12, IB students only complete
one set of ASM formal exams to prepare for the IB: the Mock exam in March.

Summative assessment:
e evaluates students’ independent understanding;
e requires students to apply their learning in new contexts.

Assessment Strategies
The following is a list of potential assessment strategies to evaluate what a student

has learned. Teachers use a wide variety of assessment strategies in order to
monitor student progress.

FORMATIVE DESCRIPTOR

ASSESSMENT TASKS

A formative assessment of one part of a unit, or
Quizzes through an informal class activity, given after the
completion of a particular topic.

A collaborative method to reinforce taught material
Discussions and/or develop specific skills, such as think,
pair/share exercises, and spider web discussions.

Home Learning is to be completed independently
and should provide opportunities for practicing
skills, reviewing work, and/or consolidating ideas.

Home Learning




SUMMATIVE DESCRIPTOR

ASSESSMENT TASKS

Formalized in-class activity designed to assess a
student’s independent ability to demonstrate an
understanding of learning objectives.

Major Tests/
Examinations

An in-class piece of writing in response to a prompt
Formal Essays which demonstrates a student’s ability to organize
and synthesize their learning.

A teacher guided and/or independent project
completed both in class and/or as home learning
Research which requires appropriate referencing of research.
Project The product may be in any defined medium: oral
presentation, written report, video, computer
presentation, or appropriate combinations.

Practical/ A teacher guided and/or independent task which
Experimental Work often occurs in a laboratory setting.

Calculating Academic Achievement
Semester grades in high school are based on summative classwork (80%) and the
end-of-semester exam (20%).

S1
Total

Semester

&1

Coursework

,r_' - .
80% Grade

BO% G1
20% F1

Academic Grade Boundaries

IB Scale/ Percent

Letter Grade* Range S =CLELY
TA+ 98-100 4.3
Outstanding work, in which you apply relevant skills, knowledge and
B6A 92-97 4.0 concepts almost faultlessly, with sophistication. Your work shows
exceptional understanding, maturity, insight and analysis; it also shows
B6A- 90-91 3.7 originality.
5B+ 88-89 3.3
A thorough application of relevant skills, knowledge and concepts. Your
5B 8287 30 work, on the whole, shows understanding, insight and analysis with some
independence and originality




4B- 80-81 2.7
4C+ 78-79 2.3
A satisfactory application of the main relevant skills, knowledge and
3C 2-77 2.0 | concepts. Your work shows some evidence of reasonable understanding,
insight lysis.
30- 20-71 17 insight and analysis
2D+ 68-69 1.3
There has been little evidence of understanding, insight or analysis. Your
2D 62-67 10 work may show clear difficulties in some areas and you may need extra
’ support.
A very limited application of the main relevant skills, knowledge and
1E 0-61 0 concepts. Your work has not shown evidence of understanding, insight or
analysis. Your work shows marked difficulties in several areas, even with
extra support.

* Only the letter grade is presented for MS classes, while both the letter and IB equivalent number are presented in the
HS.

** GPA is used for internal purposes only. It is not displayed to students, parents or shared with external entities.

Assessing Learning Behaviors

Student Success Indicators
ASM believes that student success extends beyond academic achievement. True
learning encompasses the development of values, motivation and attitudes and
encourages students to view learning as an active process. Our Student Success
Indicators (SSls) are designed to nurture these qualities and help students become
self-regulated learners - students who take ownership of their learning, set goals,
reflect on progress, and adapt their strategies for success.Teachers are expected to
address three or more unique SSlis per semester in each course, which are normally
integrated into their units and academic assessments. Scores for SSls along with
academic grades are reported in Schoology.
Below is an outline of ASM’s Student Success Indicators which integrate our values:
respect, integrity, kindness, curiosity and courage.

Beginning Developing Proficient Leading

Student Success

Indicators Student:

Shows curiosity and interest in the subject

Shows courage and persistence when challenged

Reflects on thinking and learning to improve understanding
Tries to understand own strengths and weaknesses
Creates realistic goals that reflect self-motivation

Self-Knower

Organizes time and materials
Manages own behavior
Acts with integrity and honesty

Self-Manager

000 | 00000




[J Balances learning with social and emotional wellbeing
[J Uses technology responsibly and appropriately

Collaborator

[J Respects others’ ideas, opinions and values
[J Shows kindness
[J Gives thoughtful feedback to peers to improve understanding

[J Actively participates to encourage an inclusive and balanced group dynamic

[J Works positively to manage communication and group conflict issues

Communicator

[0 Communicates clearly when speaking and writing

[J Interprets different communicative situations, and responds appropriately

[J Actively listens with the intention to understand other points of view
[ Uses and understands the key terminology of the subject

Thinker

[J Makes connections to prior knowledge

[J Suspends judgment to be open to other perspectives
[J Reasons with evidence to formulate an argument

[J Analyzes problems and generates creative solutions
[J Considers ethical issues when making decisions

Researcher

[J Investigates a variety of sources

[J Explores ideas from different viewpoints

[J Organizes information logically

[J Evaluates information effectively

[J Understands and practices academic integrity

Assessment Policies

Expectations for Assessment

Teachers are expected to:

->

>

->

>

->

use an IB DP markscheme or rubric, or a modified version of one, which
shows the student what constitutes successful work;

return work in a timely fashion with constructive feedback and publish
grades;

collaborate with colleagues to ensure that a balance of assessment tasks is
given to students;

post deadlines for assignments on Schoology, of which summative
assessments are posted at least one week in advance of the due date;
communicate with parents regularly and immediately in case of concern.

Students are expected to:

>
>

>
>

record all homework assignments;

use the mark schemes or rubrics provided by teachers to achieve their best
work;

submit work on time;

reflect on feedback and correct mistakes when work is returned to them;




-> honor academic integrity and understand the consequences if they do not.

Parents are expected to:
=> support student adherence to deadlines;
=> help motivate their child;
-> help create a study environment that is to the benefit of their child;
- follow the child’s progress on PowerSchool/Schoology and contact the
teacher with any concerns when necessary.

All the above expectations exist to ensure that all students reach their full potential
at ASM and in IB DP examinations.

Scheduling of Assessments

Upper School teachers coordinate summative assessments tasks via an internal
assessment calendar. They strive to ensure no more than two summative
assessments per day. In rare cases, a student may find that they have more than
two summatives scheduled on a single day. This usually happens due to a language
or elective course not shared by the majority of students. If this happens, we
encourage the students to speak directly with the last teacher to announce the
summative assessment.

Students in grades 9-12 take mid-year and final exams. These exams count for 20%
of the semester grade. Teachers aim to schedule no other summatives in the 7
calendar days preceding the start of these exams.

If the student is unable to resolve a matter directly with the teacher, they can then
seek support from the administration. To receive proper support from the
administration, it is important to seek help several days prior to the day of the
summatives in question. It is not possible to change summative dates on the day of
the tasks.

Late and Missing Work

Should a student miss a deadline, or be absent from school with or without parental
justification, we expect the student to make up the work in a timely manner.

For Excused Absences

Students who have an excused absence must complete late work in proportion to
the number of days they miss. Therefore, if a student is absent for one day, s/he
must make up the assignment in one day, or at teacher discretion. One week is the
maximum time for an assignment to be submitted to a teacher after returning from
an extended excused absence.

For Unexcused Absences and Missing Work



Students who do not meet deadlines for summative assessments must attend
ExtraTime@Lunch in order to complete the assignment and receive credit.

Procedure for ExtraTime@Lunch

If a summative assignment is not submitted on time:

Students will be held accountable

by:

Teacher will hold students
accountable by:

Students report to the Extra Time room from
12:30-13:00, and will continue to report there
until the work is completed up to one week
after the due date.

Attending ExtraTime@Lunch on the day the
assignment is due for a class held in the
morning. Or, attending Extra Time@Lunch the
day after for a class held in the afternoon.

Submitting work to the subject teacher.

Being punctual for and working silently during
ExtraTime@Lunch sessions

Reporting assignment in Schoology with a
temporary zero “0” and an “M” for missing. In
a Schoology comment on the assignment,
briefly describe it so parents are fully informed

Updating form with date when work is
completed.

When completed, mark the assignment as “L”
for Late, and the student receives full credit in
Schoology.

Students who do not attend ExtraTime@Lunch will receive a zero for the

assignment.

Students have a one week limit to complete the missing work.

Students who attend ExtraTime@Lunch three times or more will be referred
to the administration for consideration of schedule modifications and
possibly additional consequences. When possible, students will be placed in
a study hall to allow more time to focus on assignment completion and

academic success.

Course Scheduling, Transfer Credits and Teacher
Recommendations

Course Scheduling

In the spring of each year, principals and counselors meet with current students to
guide their course selection based on requirements, student interest, and course
availability. New students are contacted by counselors in late spring to help them
select classes.

The Upper School schedule is built new each year to fulfill the maximum number of

students requests. While we do our best to schedule students their first choices, this
is not always possible due to conflicts in the schedule with other chosen or required
courses.




Occasionally, courses offered at the time of registration are canceled due to
insufficient request. We require at least 6 students to run a course.

Courses Requiring Teacher Recommendations

Several courses require a teacher recommendation in order for a student to enroll.
They include, but are not limited to, accelerated math, Language &
Literaturecquisition courses, math skills, and academic writing. Our teachers make
these recommendations based on historical knowledge of our school, of prior
knowledge requirements, and of student performance over the years. We
understand that in some cases parents and students may disagree with a teacher’s
recommendation. In such cases, it is appropriate to discuss in an open and honest
manner. However, it is strictly prohibited for students or parents to put pressure on a
teacher to change a recommendation. We trust our teacher’s professional judgment
when it comes to correctly placing students.

Transfer Credit

ASM will accept up to three years of high school transfer credit from previous
schools. Credit from other schools will be applied towards ASM graduation
requirements only after verified original documents are evaluated and approved by
an ASM counselor. It is the family's responsibility to provide counselors with official
transcripts. Transfer courses and grades are not recorded on the ASM transcript.

Transfer credit for summer and university programs must be pre-approved by an
ASM counselor and administrator prior to the student undertaking the study and will
only be accepted from accredited educational institutions offering a credit-based
structure. Approved transfer credits are added to the ASM transcript yearly.

Course/Subject Load

Students are scheduled for 8 courses each semester. A student’s schedule will
depend upon courses previously taken, courses needed for graduation (9th-12th),
and availability of specific courses. We do our best to honor “elective” course
selections where possible; however, it is not always possible due to conflicts with
other classes selected by the students. Core classes always take precedence when
scheduling. Study Hall (MS) and Independent Study (HS) is also available for
students to take up to once per semester.

Course Changes and Add/Drop Procedures

Student initiated course changes will only be permitted within the first week of
beginning a course and must be supported by the current subject teacher, the
student’s counselor, and parents. Course changes after this time will only be
considered if recommended by the current subject teacher, the student’s counselor,
and the administration.



Course Repeats

A particular course can be repeated only if a grade of D or less is earned on the first
attempt and the teacher involved is in agreement that repeating the course has
academic value for the particular student. Course repeats are very rare, but are
occasionally appropriate for world language courses. In High School, credit is
awarded for a repeat only if the course is failed in the first attempt and passed after
the repeat. The record of the first attempt will remain as part of the transcript.

ASM Learning Support

Students who are identified as having learning needs through educational
assessment have full access to all school programs and are integrated into all
aspects of the school so that they may reach their full potential. ASM believes in
inclusive education where all students receive meaningful and equitable access to
the curriculum.

All students who are diagnosed with learning needs will receive accommodations
that are developed from their testing and with ASM’s Learning Support team in order
to maximize their strengths and allow them to access the full curriculum.

Academic Honesty and Integrity

ASM places great value on personal integrity and academic honesty. The
administration, faculty, and staff strongly believe that integrity must be a significant
component in the academic success of our students. Therefore, we promote
academic honesty throughout a student’s scholastic years at ASM. This particularly
applies to fostering the following traits outlined in the IB Learner Profile:

Principled

We act with integrity and honesty, with a strong sense of fairness and justice,
and with respect for the dignity and rights of people everywhere. We take
responsibility for our actions and their consequences.

Thinkers

We use critical and creative thinking skills to analyze and take responsible
action on complex problems. We exercise initiative in making reasoned,
ethical decisions.

Academic Honesty is in line with the ASM Core Values, the ASM Student Success
Indicators,
and IBO Approaches to Learning.



By being Self-Managers, Self-Knowers, Collaborators, Communicators,Researchers,
and Thinkers, students develop skills that allow them to learn and be responsible for
their learning.

Understanding and Promoting Academic Honesty and Integrity at ASM

Academic honesty and integrity are the foundation of any educational institution.
Promoting Academic Honesty is essential because lack of academic integrity
undermines the philosophy of any educational programme. Students engaging in
academic misconduct miss the “learning opportunity”. Moreover, those who breach
the regulations of academic work will find it easy to contravene such conventions in
other fields.

Academic integrity “should be part of an “ethical culture”of any educational
institution, be that primary school or a university. It is an obligation which must be
embraced and fostered by the entire school community” (from Academic Integrity. p.
2, IBO, October 2019).

Student Academic Misconduct

“The IB defines student academic misconduct as deliberate or inadvertent behavior
that has the potential to result in the student, or anyone else, gaining an unfair
advantage in one or more components of assessment. Behavior that may
disadvantage another student is also regarded as academic misconduct. It also
includes any act that potentially threatens the integrity of IB examinations and
assessments that happen before, during or after the completion of the assessment
or examination.”

(from Academic Integrity, p. 3 1BO October 2019)

Examples of academic misconduct include:

e Plagiarism: the representation, intentionally or unwittingly, of the idea,
works, or work of another person or artificial intelligence without proper,
clear, and explicit acknowledgement.

e Collusion: supporting malpractice by another candidate, as in allowing one’s
work to be copied or submitted for assessment by another.

e Duplication of work: presenting the same work for different assessment
components and/or diploma requirements.

e Paraphrasing: restating someone’s work in another form. In order for it to be
allowed, the source needs to be acknowledged.

e Falsification of data: manufacturing data for an experiment or for any word,
including the mathematical exploration/project.

e Disregarding the IB DP Examination Code of Conduct: an infraction or
disregard of guidelines as established by the IBO with respect to examination
conduct.



Some examples relating to IB DP examinations:

e Possessing unauthorized material in the examination room

e Exhibiting misconduct and disruptive behavior during an examination

e Attempting to exchange, pass, obtain or receive verbal or written information
from other students during the examination time

e Impersonating an IB candidate—both impersonator and person allowing
impersonation

e Removing secure materials such as examination papers, questions, and
answer booklets, from the examination room

e Sharing of IB examination paper content before or during the examination’s
scheduled time, or within 24 hours after the examination

For more detailed information, please refer to:

e ASM Academic Honesty Policy
e |BO Academic Integrity Policy ( Appendix 2)

Consequences of Malpractice

At ASM any instance of academic dishonesty is to result in:

First Offense
e An automatic zero for the work in the case of a first offense. No opportunity
is to be given to make up the zero grade. The document is to be collected by
the teachers and filed with the Principal. Parents are to be notified.

Second Offense
e An automatic zero for the work with the same above specified notifications.
Additionally, a two-day out of school suspension is to be assigned and the
Principal is to call a meeting of the Parents, student, teacher, and Guidance
Counselor. All work undertaken during the out of school suspension shall be
given a grade of zero.

Third Offense
e Indefinite suspension pending a recommendation for expulsion for a third
offense with a grade zero being assigned to all work.

In case of malpractice in work for an external diploma or certificate (such as the IB
Diploma and IB Courses, PSAT, or SAT), the school shall notify the external
organization in addition to the above. Given the potential of discrediting ASM under
such circumstances, the student may also face expulsion.

How to avoid Malpractice

The role of students
Students must take responsibility for their learning. They are expected to do their
own work and to honestly demonstrate what they have learned.


https://docs.google.com/document/d/1tiRuO2g3f6P22e8r6LX3XpnnlHc2Z9W-Cr3LzIt7GUI/edit?usp=sharing
https://www.ibo.org/globalassets/new-structure/programmes/shared-resources/pdfs/academic-integrity-policy-en.pdf

Student's responsibilities include:

have a full understanding of their school’s and the IB’s policies;

respond to acts of student academic misconduct and report them to their
teachers and/or program coordinators;

complete all assignments, tasks, examinations and quizzes in an honest
manner and to the best of their abilities;

give credit to used sources in all work submitted to the IB for assessment in
written and oral materials and/or artistic products, making proper use of a
citation style. At ASM we have adopted the Chicago citation style (or APA
for Psychology);

abstain from receiving non-permitted assistance in the completion or editing
of work, such as from Al, friends, relatives, other students, private tutors,
essay writing or copy-editing services, pre-written essay banks, or file
sharing websites;

abstain from giving undue assistance to peers in the completion of their
work;

show a responsible use of the internet and associated social media
platforms;

when required by teachers and/or by the DP Coordinator, students must
submit their work to Turnitin, share GoogleDocs with editing privileges (to
view writing history), or otherwise comply with authenticity checks;

respect internal deadlines;

when submitting his/her work to IB examiners, the candidate is ultimately
responsible for ensuring that all work submitted for assessment is
authentic, with the work or ideas of others fully and correctly acknowledged;
before submitting work to IBO, students must sign a declaration of

authenticity form.

The role of teachers
At ASM teachers are expected to:

ensure that students have a full understanding of the expectations and
guidelines of their subjects;

ensure that students understand what constitutes academic misconduct and
its possible consequences;

set clear expectations for assignments and provide guidance to candidates
regarding how to properly conduct a research paper or prepare an oral
presentation, and how to correctly cite sources properly;

plan a manageable workload so students can allocate time effectively to
produce work according to the IB’s expectations;

give feedback and ensure students are not provided with multiple rounds of
editing, which would be contrary to instructions described in the relevant
subject guides;

ensure that all student work is appropriately labeled and saved to avoid any
error when submitting assessments to the IB;


https://drive.google.com/file/d/1Kdz58333OvBtDIMgPw-9T0PNmeaW3_Dx/view?usp=sharing
https://drive.google.com/file/d/1Kdz58333OvBtDIMgPw-9T0PNmeaW3_Dx/view?usp=sharing

develop a plan to cross-reference work across multiple groups of students
when they are preparing to submit final pieces of work for assessment in
order to prevent collusion;

respond to student academic misconduct supporting the school’s and IB’s
investigations.

respond to school maladministration and support the school’s and IB’s
investigations;

be vigilant for changes in writing style, and in noticing if the student’s work is
too complex and academic and goes beyond the student’s ability;

read the final version and check for authenticity of any work submitted to IBO
(EE, TOK papers, Internal Assessment, Coursework);

teachers must make use of Turnitin when checking on major IB assignments;
although the candidate is ultimately responsible for ensuring that all work
submitted for assessment is authentic, with the work or ideas of others fully
and correctly acknowledged, it is the responsibility of each teacher to
confirm that, to the best of his or her knowledge, all candidates’ work
accepted or submitted for assessment is the authentic work of each
candidate;

be role models of academic honesty and integrity.

The role of the leadership team
The school’s leadership team must:

establish an academic honesty policy;

ensure that all teachers have the same level of understanding of academic
integrity as a first step to ensuring their engagement and commitment;
provide teachers with effective training opportunities;

share with legal guardians the aim of the academic honesty policy;

ensure teachers and students adhere to the school’s academic honesty
policy;

ensure everybody understands academic honesty and consequences for IB
students if they engage in academic misconduct;

create an administrative team responsible for supporting teachers in the
reporting and investigation of student academic misconduct or
maladministration cases. The main tasks of this team will be to provide
advice specific to the nature of the incident and the subject affected, and
recommend the appropriate penalty in line with internal school policy. They
should also support the administrative process and maintain any files and
documents associated with each case for future reference and precedents.

The role of Parents and legal guardians
At ASM we strongly believe in open communication between teachers, school
administration and parents. Parents play a very important role in supporting and
helping their children achieve their full potential and act with honesty.

Focusing on processes for managing academic integrity incidents, parents and legal
guardians of IB students are expected to:
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e read and become familiar with ASM and IB policies, procedures and subject
guidelines in the completion of coursework or examination papers by their
children and understand what constitutes student academic misconduct and
its consequences;

e support their children’s understanding of ASM and IB policies, procedures
and subject guidelines, supporting teachers and administrators in talking to
their children about the importance of academic integrity;

e understand school internal policies and procedures that safeguard the
authenticity of their children’s work;

e support their children in planning a manageable workload so they can
allocate time effectively;

e report any potential cases of student misconduct or school
maladministration to the school’s administrators;

e submit only genuine and/or authentic evidence to support a request for
inclusive access arrangements or adverse circumstances considerations for
their children;

e abstain from giving or obtaining assistance in the completion of work to their
children, including for written, oral and/or artistic productions;

e abstain from hiring tutors to write the work for the student or to edit the work
of the student;

e abstain from making use of web-based services (essays mills, ghost writers,
Al writing tools);

e cooperate with the school in case their child is found to be guilty of
malpractice - either intentionally, or by inappropriate documentation of
sources.

Community Service

While academics are a primary focus for grades 9 and 10, ASM recognizes that a
balance between intellectual stimulation and a need to educate the whole person is
fundamental for young adults of this age.

Therefore, students are expected to participate in at least 25 hours of community
service projects a year. While ASM offers many service opportunities, students are
encouraged to identify service programs within Italy and in the surrounding
community of the school and in the greater area of Milan.

Parent Meeting and Preparation for the IB

Students and parents will be invited to regular meetings in grade 10 that will be
conducted by the IB Coordinator. Students will be encouraged and advised by
teachers as they prepare for course selections. Parents will be informed on IB
expectations to prepare them for the academic rigor that their children will
experience in grades 11 and 12.



Grade 9 and 10 Course Descriptions

English

ASM Literacy definition: Language literacy develops over time and is the ability to
understand texts both explicitly and implicitly through listening and reading.
Furthermore, it is the ability to express oneself accurately and fluently through
speaking and writing.

Literacy Mission: ASM strives to inspire students to be conscious of the power of
language, both as readers, writers, speakers and listeners, and to use language in
knowledgeable, thoughtful and ethical ways. Our curriculum is designed to foster
compassionate, discerning, and informed global citizens.

English A9
Students develop critical literacy skills by learning to deconstruct texts, evaluate
authorial intent, and communicate arguments through analytical and creative tasks.

In Semester 1, students begin with an analysis of power structures and their
systemic impacts in Children of Blood and Bone, followed by an exploration of
protest and self-expression in The Poet X. The semester concludes with Romeo and
Juliet, where students consider how gender norms influence individual choices,
developing their creative writing skills by modernizing a scene. Semester 2 begins
with considering the "dangers of a single story" in Things Fall Apart, where students
write a research paper about a topic related to the impacts of colonization. The year
closes with a study of short stories and personal identity, as students craft a
personal essay reflecting on an impactful person or event that has guided the
course of their own lives.

For both semesters, students compose analytical, critical and creative written pieces
as well as plan and deliver analytical, critical and creative oral presentations, all
based on established IB assessments.

English A 10
Students investigate the nature of Language & Literaturend the ways in which it
interacts with identity and culture by studying a wide range of literary and
non-literary texts. Through close analysis of various text types and literary forms,
students consider their own interpretations, as well as critical perspectives, to
explore how such positions are shaped by cultural belief systems.

In the first semester, students explore the global issues of power and propaganda
through the study of literary works including Tomorrow, and Tomorrow, and



Tomorrow, a novel by Gabrielle Zevin, Animal Farm, a novella by George Orwell, and
a selection of short stories, as well as a variety of non-literary texts, examining the
relationship of language to power. In the second semester, the course extends the
study of Language & Literaturend authority to explore the experiences of those who
are excluded or oppressed by systems of power. Students focus on the global
issues of discrimination and inequality through the study of a range of non-literary
texts as well as the literary texts of The Merchant of Venice, a play by William
Shakespeare, and A Thousand Splendid Suns, a novel by Khaled Hosseini.

The Imperfect Art of Living
In this course, students move beyond theory to investigate a central question: how
can we design meaningful lives in an uncertain, imperfect world? The Imperfect Art
of Living is a transdisciplinary experience where English and Design intersect to
explore psychology, philosophy, and well-being. Rather than passively studying
texts, students treat them as blueprints for action. Students engage with two key
texts throughout the course: The Power of Meaning by Emily Esfahani Smith, and
Designing Your Life by Bill Burnett and Dave Evans.
The curriculum is structured around four units — Imperfect Connections, Imperfect
Stories, Imperfect Reminders, and Imperfect Impact — which guide students
through the pillars of belonging, purpose, storytelling, and transcendence. From
investigating "meaningful suffering" to navigating the ego, students translate literary
inquiry and discussion into "Impact Design" challenges. By leading student-led
discussions and crafting reflective pieces, students build the core competencies of
collaborative impact and communication, graduating with a design-thinking mindset
that empowers them to prototype principles in their own lives.

History

ASM Diploma Preparation courses in historical studies for students in grades 9 and
10 aim to prepare them for success in the IB Diploma program. The scope and
sequence of topics taught, as well as skill development in writing and historical
analysis, are directly in line with expectations of IB Diploma students. While the
topics addressed in grades 9 and 10 provide in-depth background understanding of
the historical events covered in the IB curriculum, the methods of assessment
employed in the IB years will also be taught. Content acquisition, understanding and
interpretation of those events, as well as how to judge the values and limitations of
perspectives, will be taught. The essential academic skill of critical writing is a
central focus of the curriculum.

History 9
The grade 9 history course examines the changing nature of identity in Reformation
Europe and the 18th-century revolutions in America and France. The course uses
both primary and secondary sources to provide an in-depth understanding of the
events that led to the outbreak of these revolutions, exploring the economic, social
and political factors that resulted in new conceptions of the self, and how those
revolutions influenced the development of democratic ideals and political systems.



Students end the semester by inhabiting the role of a citizen, proposing policy
solutions to global issues in our contemporary context. Throughout the course,
students continue to develop as discerning readers capable of analyzing primary
and secondary sources, with academic writing skills prioritized, practiced and
developed, so that students become more confident in expressing their own
interpretations of historical events and eras.

History 10
The ASM grade 10 History course focuses on major historical events of the 20th
century, examining the important role of the economy alongside the causes and
consequences of World War |, the Interwar Years (1919-1939), and the causes and
consequences of World War 1l (1939-1945). Students engage in learning through the
analysis of key concepts that guide and enhance their understanding, including
economic concepts, geopolitical and ideological concepts, and social and cultural
concepts.
This sequence provides a foundational understanding of major historical events
covered in the IB History course, which is an option for grade 11 students.
Throughout the course, students: acquire knowledge and understanding of historical
events and themes; develop the research and writing skills of a historian; learn to
analyze historical data and understand the basis of historical interpretation; learn to
make their own judgments and interpretations; and are encouraged to make
concrete and personal connections between historical and current events.
The sourcing of course content is heavily dependent upon primary sources, though
textbooks, historical documentaries and other traditional sources are utilized as well.
To excel in the course, students are expected to enhance their historical
understanding through independent reading and research.
The major units of historical content covered in the course are as follows:

The fundamental characteristics of economics

World War | — causes and consequences

The Inter-War Years, 1919-1939

World War Il — causes and consequences

The Holocaust

Mathematics

Governed by the belief that ASM embraces a combination of an American-style
education with both international school and IBO expectations, the math department
teachers developed the following math mission, beliefs and guide to our
depth-of-content sequenced curriculum, which is aligned to the Common Core
State Standards in Mathematics (CCSS).

Math Mission and Beliefs

Mathematical literacy is an individual’s capacity to identify and understand the role
that mathematics plays in the world, to make well-founded judgments and to use
and engage with mathematics in ways that meet the needs of that individual’s life as



a constructive, concerned and reflective citizen (OECD). To ensure each student
reaches their potential in reasoned and logical thinking, ASM provides a rigorous
and coherent math program. Mathematics teaching at ASM balances focused
practice in content and skills while developing the dispositions of perseverance and
self-efficacy needed to apply understanding to unfamiliar and challenging contexts.
e The ability to reason logically is empowering.
e All students can be guided to reach their full potential in mathematical
thinking.
e Students must develop fluency in math skills in order to apply them.
e To develop understanding, students must connect prior knowledge to new
concepts.
e Overcoming challenges with perseverance ignites powerful learning.
e Success in math leads to confidence, which fosters motivation.

Integrated Approach

ASM has adopted the CCSS integrated approach. Each course in middle school
includes topics on ratio and proportional relationships, the number system,
expressions and equations, geometry, statistics and probability. Extending to high
school, our sequence of courses each consists of units including number and
quantity, algebra, geometry, and probability and statistics.

Standards for Mathematical Practices

Our program aims to develop problem-solvers with a mathematical mindset. The
following interconnected standards encourage a mathematical way of thinking while
learning content towards proficiency and understanding:
e Make sense of problems and persevere in solving them.
Reason abstractly and quantitatively.
Construct viable arguments and critique the reasoning of others.
Model with mathematics.
Use appropriate tools strategically.
Attend to precision.
Look for and make use of structure.
Look for and express regularity in repeated reasoning.

Mathematics 9
Students review methods for solving linear, rational, and literal equations, including
the application of formulae. The course introduces functions and relations,
representing linear equations in various forms such as gradient-intercept, standard,
and point-slope form. Through coordinate geometry, students connect algebra and
geometry by using the distance and midpoint formulae to compute the perimeters
and areas of geometric figures, while exploring perpendicular and parallel slopes
within real-world contexts. The curriculum examines the application of inequalities
and systems of equations, and introduces the formal requirements of writing



mathematical papers in preparation for the IB Diploma Programme. Additionally, the
course covers probability through the use of tree and Venn diagrams and the study
of conditional probability, along with the laws of expansion and factorization as
applied to radicals and surds.

Mathematics 9 at-a-glance:
e Linear, rational and literal equations
Functions and relations
Coordinate geometry
Inequalities and systems of equations
Probability: tree and Venn diagrams, conditional probability
Radicals, surds, expansion and factorization

Mathematics 10
This course guides students on a deep exploration of elementary function analysis.
Special attention is given to exploration via the use of technology, though reasoning
mathematically without the aid of technology is also an important component of the
course. Students explore functions in general, quadratic functions, quadratic
equations and complex numbers, right triangle trigonometry, circular trigonometry,
sinusoidal equations and functions, exponential and logarithmic functions and
equations, and transformations of functions, as well as descriptive statistics.
Additionally, students write a Math Exploration on the topic of modelling a sinusoidal
phenomenon.

Mathematics 10 at-a-glance:

e Functions in general; quadratic functions and equations; complex numbers
Right triangle and circular trigonometry; sinusoidal equations and functions
Exponential and logarithmic functions and equations
Transformations of functions
Descriptive statistics
Math Exploration: modelling a sinusoidal phenomenon

Mathematics 10 Applied Reasoning
This course guides students on an exploration of elementary functions and
statistics, with special attention given to exploration via the use of technology.
Students explore functions (linear, quadratic and cubic), univariate statistics, right
triangle and non-right-angle trigonometry, exponential and logarithmic functions,
and bivariate statistics. Additionally, students write a Math Exploration.
Preparing students for IB Mathematics: Applications and Interpretation (SL) or
American Diploma math, the course features calculator-allowed assessments.

Mathematics 10 Applied Reasoning at-a-glance:
e Functions: linear, quadratic and cubic
e Univariate statistics
e Right triangle and non-right-angle trigonometry



e Exponential and logarithmic functions
e Bivariate statistics
e Math Exploration

Accelerated Math
To challenge exceptional math students and adequately prepare them for future
higher-level courses, material from 7th through 11th grade Common Core State
Standards is compacted by increasing the pace of instruction. Students undertake
advanced work at an accelerated pace without omitting critical concepts and topics.
These courses are designed for students with advanced mathematical thinking, a
liking for theory, and a higher degree of problem-solving skill.

To Enter Grades 8-10 Accelerated

e In June, students must notify their teacher of their desire to change to
Accelerated Math for the following school year and submit an Accelerated
Math Request Form to their teacher prior to the end of the school year.

e Students have the summer to prepare for an exam covering the Accelerated
Math class content from that year. Preparation materials will be provided.

e |Interested students sit for the exam the week before school begins; high
achievement on this exam determines placement into the accelerated
course.

e Placement decisions are final for the duration of the academic year. Students
can try again the following year.

Accelerated Math Placement for Transfer Students

e For initial placement, MAP scores, previous math courses, and teacher
recommendations will be considered.

e |Interested students take a grade-level placement exam at the end of August
to determine placement in either the Standard or Accelerated Math course.

To Remain in Accelerated Math Classes

Students must maintain a minimum grade of a C+ (78%) or higher at the end of the
school year.

G7-12 Mathematics Placement Criteria

The ASM Math placement policy is designed with students’ best interests in mind.
When placed in the correct math course, students should be appropriately
challenged in addition to having the skills required for success. Changing courses
during the school year is disruptive to students’ and teachers’ schedules and is
usually not possible; our goal is to place students correctly from the beginning of the
year. The math faculty has many years of experience with student placements, and
their professional judgment should be respected.



IB Higher Level Math Placement (preparing for grades 11 and 12)
e We highly recommend that students take Accelerated Math courses if
planning to enroll in IB Higher Level Math.
e |tis recommended that students possess at least a B average in Grade 10
Accelerated Math.
e In the spring, all Grade 10 ASM students take an IB Placement test,
administered one time only, which determines eligibility for HL courses.

Accelerated Mathematics 9
This course develops students’ understanding of algebra, functions, geometry,
trigonometry, and probability with a strong focus on problem-solving and real-world
applications. Students strengthen their algebraic skills through expansion,
factorization, radicals, quadratic equations, and complex nhumbers, with factoring
emphasized as a key tool for analyzing quadratic functions, including identifying
intercepts and vertices, and for modelling real-world situations.

Students explore the behavior of functions and their graphs, including linear,
quadratic, odd, even, and piecewise functions, applying these concepts to practical
problems such as optimization. They also study linear and absolute value
inequalities, sign diagrams, and linear programming.

Geometric reasoning is developed through proofs of congruent and similar triangles,
followed by right-angle and non-right-angle trigonometry. The course concludes
with a study of probability, including counting principles, permutations and
combinations, independent and dependent events, Venn and tree diagrams, and
conditional probability.

Accelerated Mathematics 10
The Accelerated Grade 10 Mathematics course focuses on the development of
higher-order thinking skills and multi-representational problem-solving. Students
represent mathematical relationships through algebraic, graphical, numerical, and
verbal methods, evaluating which approach is most effective for a given context.
The curriculum features a comprehensive study of function families, including linear,
quadratic, polynomial, rational, exponential, and logarithmic models. Students
investigate trigonometry through the unit circle, trigonometric functions, and the
application of identities. The course also introduces advanced mathematical
concepts such as proof by induction, vector analysis, and descriptive statistics. A
key component of the curriculum is the Math Exploration, where students apply their
knowledge of sinusoidal phenomena to create and analyze mathematical models.

Science

The 9th and 10th grade science courses are designed as a preparation for the rigor
and academic expectations of the IB Diploma Program in the sciences. All ninth
grade students take a lab-based course designed to develop practical skills and
scientific thinking. In the tenth grade, students have the choice of taking a full year



of one or two sciences — physics, chemistry, and/or biological and environmental
science. During these two years, students learn and refine the key scientific skills of
data processing, the use of data loggers, and formal communication of results. A
great emphasis is placed on practicing the scientific thought process, which
prepares students for success in their future courses.

As a science department, we believe that all students have the potential to be
stimulated by our curriculum. Towards the end of 9th grade, students select one or
two 10th grade science courses; if they choose a second science, they will usually
drop one of their world languages. The 10th grade curricula build skills for strong
scientists and potential IB candidates, and offer an opportunity for students to
explore their interest in the physical and Earth sciences.

During course selection, students should discuss their potential selection(s) with
parents and teachers. If a student elects to take an SL science, it is suggested that
they have at least a C-; for an HL science, it is recommended that a student have at
least a B-. These recommendations stem from IB diploma requirements for minimum
scores in HL subjects and are adaptable in combination with meaningful
conversations with students, parents, teachers, and administration.

If a student does not take a companion course (e.g., they take 10th grade physics
and later wish to take IB chemistry), they are welcome to change paths, but will be
expected to complete a summer assignment to build the necessary background
skills, to be discussed with the teacher at the start of the new school year. All
students are assessed at the beginning of the course.



Diagram of Science Pathways

¢ a

/ IB ESS
Biological and

Environmental
Sdence

/ IB Biology

) e o e G e 4 /4

\ IB Chem.

Integrated Disciplinary

Science 9

Grade 9 Science is an integrated course that introduces students to the universe as
a system of increasing complexity, from fundamental physical principles to living
systems and global environmental challenges. Organized into five thematic units, the
course explores scientific ideas through motion, energy, matter, life, and
sustainability. Students investigate scales and estimation, motion and energy, data
modeling, chemical bonding and reactions, cellular biology and human systems, and
the interdependence of ecosystems and climate.

The course emphasizes transferable scientific skills rather than memorization of
content. Students engage in hands-on experiments, structured inquiry, collaborative
problem solving, and quantitative reasoning, with emphasis on data collection and
analysis, graph interpretation, model construction, and clear scientific
communication. Digital tools such as Google Sheets and Desmos are used to
support data processing, visualization, and investigation, while mathematical
reasoning and practical laboratory techniques build confidence and independence.

Assessment reflects this skills-based approach and includes problem solving,
laboratory investigations, projects, modeling tasks, and reflective writing. By the end
of the year, students will have strengthened critical thinking, collaboration, and
analytical abilities while gaining an understanding of how scientific concepts
connect across disciplines, preparing them for future science courses.




Science 9 units at-a-glance:

Scales and estimation

Motion and energy

Data modeling

Chemical bonding and reactions

Cellular biology and human systems
Interdependence of ecosystems and climate

Biological and Environmental Science 10
This course examines living systems and their interactions with the environment
across multiple levels of organization, from molecules and cells to ecosystems and
populations. Students study core biological concepts including biomolecules,
cellular structure and function, genetics, classification, and biodiversity, alongside
environmental science topics such as ecosystems, energy flow, population
dynamics, and human impacts on natural systems.
Scientific reasoning and data analysis are emphasized throughout the course, with
students interpreting graphs, evaluating evidence, and applying models to biological
and environmental processes. Laboratory and field investigations are integral to the
course and focus on observation, experimental design, and analysis of real-world
data.
By the end of the course, students will be able to explain biological and
environmental phenomena using evidence-based reasoning, appropriate scientific
terminology, and quantitative analysis where applicable. The course is designed to
prepare students for success in both IB Biology and IB Environmental Systems and
Societies (ESS).

Physics 10
This course introduces students to the core principles of classical physics that
underlie many interactions of daily life. The curriculum includes kinematics,
Newton’s laws, energy, linear momentum, and related topics. A quantitative
approach is woven throughout, emphasizing problem-solving as applied to familiar
and unfamiliar fact patterns. Accordingly, students learn how to treat uncertainties
and their propagation. Students develop skills in spreadsheets, Desmos, and other
data analysis tools, as well as group work and communication.

Within Physics 10, students gain the necessary background knowledge for the IB
Physics course. Students with an interest in Physics who might want to study IB
Physics are strongly encouraged to choose Physics 10. Students who choose IB
Physics without having been enrolled in Physics 10 or a similar course will be
required to study the necessary background knowledge over the summer before
starting the IB Diploma Programme.



Chemistry 10
This course introduces students to the study of matter, its structure, and the
changes it undergoes. Students examine atomic structure, periodic trends, and
chemical bonding as a basis for understanding how substances interact and react.
The curriculum progresses from foundational measurement and quantitative skills to
applications involving chemical reactions, stoichiometry, acids and bases, and
energy changes. Mathematical reasoning is used throughout the course to support
problem-solving and data analysis, particularly in molar conversions, reaction
calculations, and rate relationships.

Laboratory investigations are a required component of the course and focus on
experimental design, data collection, and interpretation of results. By the end of the
course, students will be able to describe chemical processes using atomic-level
models, balanced equations, and quantitative relationships.

Students with an interest in chemistry, medicine, and/or biology who might want to
study IB Chemistry are strongly encouraged to choose Chemistry 10. Students who
choose IB Chemistry without having been enrolled in Chemistry 10 will be required
to study the necessary background knowledge over the summer before starting the
IB Diploma Programme.

World Languages
ASM World Languages Pathways and Placement

The conditions and requirements for the placement of students in a world language
course at ASM are based on the directions given by the International Baccalaureate
Organization. Language Acquisition courses add to the international dimension of
the diploma program, promote intercultural understanding and greater respect for
other people, and should provide an appropriate academic challenge for the
student. Coordinators, in conjunction with teachers, are responsible for the
placement of students, using their experience and professional judgment.

Based on IBO requirements, any student who falls into either of the following
categories will not be allowed to enroll in French, Italian or Spanish as foreign
language courses: (1) the target language is the candidate’s usual language of
communication at home and/or the student is proficient in listening, reading and/or
writing the language; or (2) the candidate has studied all or a substantial part of their
primary and/or secondary education in the target language.

Students will be assessed on their language competence by means of a language
test, with the final placement decision made by the World Languages Committee
and the Diploma Coordinator. If a student is not eligible to take a World Language
course, they may choose to study the language as a native speaker (Language &
Literature) or choose one of the other World Languages (Language Acquisition)
offered at ASM.



Italian/French and Spanish Language Acquisition

Language Acquisition 1
This course is designed to introduce students to the target language, corresponding
to the Common European Framework of Reference for Languages (CEFR) A1 level.
The primary objective is to provide students with the fundamental skills necessary
for basic communication in a variety of simple, everyday contexts.

The curriculum emphasizes the simultaneous development of reading, writing,
listening, and speaking. Through consistent classroom interaction and the simulation
of real-life scenarios, students establish a foundation in pronunciation, intonation,
and essential grammatical structures.

By the conclusion of this course, students will be able to:

e Oral Interaction: Interact in a simple way provided the other person talks
slowly and clearly. Students will be able to ask and answer basic questions
about personal details and matters of immediate need.

e Reading and Listening: Recognize and understand familiar words and very
basic phrases concerning themselves, their families, and their immediate
concrete surroundings when people speak slowly.

e Written Production: Compose short, simple texts, such as personal
messages or basic forms, using foundational vocabulary and sentence
patterns.

e Linguistic Accuracy: Demonstrate an initial command of basic grammar and
everyday expressions used to describe their background and immediate
environment.

e Communicative Application: Create and participate in short, original
dialogues to navigate routine social exchanges and familiar situations.

Language Acquisition 2
This course is designed to bring students to the completion of the Common
European Framework of Reference for Languages (CEFR) A2 level, establishing a
functional foundation in the target language. The curriculum focuses on developing
and reinforcing the four primary skills—reading, writing, listening, and
speaking—within the context of real-life situations.

Language Acquisition 2 transitions students from the basic sentence structures of
the previous level to structurally more complex sentences.Through daily interaction,
classroom conversation, and the enactment of everyday scenarios, students will
refine their pronunciation, intonation, and usage of essential grammar.

By the conclusion of this course, students will be able to:



e Oral Interaction: Communicate clearly and effectively in a range of familiar,
everyday situations, such as exchanging personal information or handling
simple tasks.

e Reading and Listening: Understand the main points and catch specific
information in short, simple messages, announcements, and texts related to
areas of immediate personal relevance.

e Written Production: Write short, simple notes and messages relating to
matters in areas of immediate need, using basic cohesive devices to link
sentences.

e Linguistic Accuracy: Demonstrate the correct use of basic grammatical
structures and a sufficient vocabulary to manage routine social interactions.

e Phonetic Precision: Apply accurate pronunciation and intonation patterns to
ensure clarity during spoken exchanges.

Language Acquisition 3
This course is designed for students beginning the Common European Framework
of Reference for Languages (CEFR) B1 level, marking the transition from basic
language use to functional independence in the target language. The curriculum
focuses on developing the necessary skills for students to communicate effectively
in a variety of everyday and academic contexts.

The primary objective of Language Acquisition 3 is to strengthen linguistic
competence and intercultural understanding. Through the use of authentic media
and interactive classwork, students refine their ability to process information and
express themselves with increasing accuracy. Active oral participation is a
requirement and a fundamental component of the learning process.

By the conclusion of this course, students will be able to:

e Oral Interaction: Engage in spontaneous conversations on familiar topics,
providing reasons and explanations for opinions and plans.

e Reading and Listening: Identify the main points and specific details from
clear, standard speech and written texts found in everyday life and media.

e Written Production: Compose straightforward, connected text on a range of
subjects, using appropriate formats and registers for the intended audience.

e Linguistic Accuracy: Demonstrate control of a variety of grammatical
structures and a broad vocabulary to describe experiences and events.

e Cultural Competence: Recognize and apply cultural norms and perspectives
relevant to the target language speaking communities to ensure effective
communication.

Language Acquisition 4
This course is designed for students at the Common European Framework of
Reference for Languages (CEFR) B1+ level, focusing on the transition from
functional independence to more advanced academic communication. The
curriculum is built to help students communicate with greater fluency and prepare
them for the rigors of future advanced language programs.



The primary goal of Language Acquisition 4 is to help students move beyond
everyday topics and begin exploring more complex ideas. By using real-world
resources like news articles and media reports, students learn how language and
culture are connected. Active class discussion is a central part of the course, as
students learn how to express and defend their own opinions on modern topics.

By the conclusion of this course, students will be able to:

e Advanced Conversation: Take part in longer discussions on current events,
showing the ability to explain a point of view and respond to the ideas of
others spontaneously.

e Information Analysis: Understand the main points and specific perspectives
in complex materials, such as articles from magazines, newspapers, and
audio recordings.

e Versatile Writing: Write clear and detailed texts for different purposes,
learning how to change their writing style to fit the specific audience or
situation.

e Linguistic Accuracy: Use a wider range of complex grammar and specialized
vocabulary to describe thoughts and experiences with more detail and fewer
errors.

e Cultural Understanding: Show a deeper awareness of the customs and social
nuances of the language, allowing them to communicate more naturally in
both social and school settings.

Italian Language and Literature 9

Italian

The curriculum provides the study of concepts and skills in Italian Literature and in
the field of Language and Communication. The Italian Literature strand provides the
study of poetry from the beginning of Italian Literature through the Divina Commedia
by Dante Alighieri, exploring the themes of identity and ethics, and continues with
Petrarca’s |l Canzoniere, Boccaccio’s Decameron, and Machiavelli’s Il Principe,
focusing on the themes of self and identity and the individual in society. In the
Language and Communication strand, students learn the power of language through
the study of communication processes and persuasive language such as
advertisement, studying the impact of figures of speech and irony in poetry and
other text types. The curriculum includes connections to interdisciplinary subjects
such as philosophy, Theory of Knowledge, history of art, and the sciences.

Language and Literature 10

The curriculum provides the study of concepts and skills in Italian Literature and in
the field of Language and Communication. In Literature, students study the
Reformation and Counter-Reformation; Baroque art and literature, including Galileo
(studied alongside Bertolt Brecht’s modern play Vita di Galileo) and a comparison of
Caravaggio with contemporary Baroque art; Cartesio and modern Rationalism; the
Enlightenment, through Cesare Beccaria and Carlo Goldoni’s comedy La
Locandiera; and Romanticism, through Alessandro Manzoni’s | Promessi Sposi and



the narrative techniques of "Tempo della Storia" and "Tempo del Racconto." In the
Language and Communication strand, students learn to analyze a "vignetta,"
exploring language and visual techniques related to irony, and study the
characteristics of technology and media language.

High School Electives

The elective program offerings for grades 9 and 10 are based upon student interest,
schedule adaptation and teacher availability and expertise. These semester courses
are designed to develop student skills and interests in the arts, physical education
and technology. Students will be encouraged to critically reflect on their own artistic,
physical and technological development and progress at different stages of their
work; to demonstrate curiosity, self-motivation and initiative; and to show
knowledge and understanding of the topic in relation to societal, cultural, historical
and personal contexts.

Academic Electives

Academic Writing (semester, grades 9-10) — by teacher recommendation only
Students expand their vocabulary, analyze texts, and improve their writing skills. The
course includes paragraph and essay structure and a systematic grammar review.
Students write and revise essays similar to those that appear in their English and
History classes. Based on students’ previous year’s academic achievement in
English and History, teachers will recommend students for this course.

Contemporary Issues (semester, grades 9-12)
This course engages students in a wide range of activities that allow them to carry
out in-depth research on chosen contemporary issues that are part of the public’s
general discourse. Students debate a controversial issue of their choice in teams
based on an assigned perspective, and research and present a world issue to their
class, engaging in providing solutions to current world issues.

This course develops students’ understanding of the society in which they live and
other countries around the world, enhances their critical thinking skills and ability to
defend a case while considering various perspectives, and helps them make
informed judgments. It provides an excellent basis for further study in IB classes
such as Theory of Knowledge, History, Economics and Psychology. Students
analyze world issues such as major international conflicts, deglobalization, and
intense international relations, alongside the social and economic issues that arise
as a consequence of those events and ideas.

Creative Writing (semester, grades 9-12)
This course explores the fundamental elements of fiction writing, including narrative
perspective, scene development, characterization, and dialogue. Students analyze a
variety of literary models as inspiration and engage in targeted writing exercises



designed to cultivate a unique voice and direction through language. Central to the
course is the workshop model, where students share their original writing to engage
in collaborative discussion and reflection. Through this process, students develop
critical reading skills and learn to provide and implement constructive feedback to
refine their creative craft.

Forensic Science (semester, grades 9-12)
This course surveys key topics in forensic science, including the application of the
scientific process to forensic analysis, procedures and principles of crime scene
investigation, and physical and trace evidence from the perspective of the forensic
scientist. Through lessons, virtual and hands-on labs, and analysis of crime
scenarios, students learn about forensic tools, technical resources, forming and
testing hypotheses, proper data collection, and responsible conclusions.
Topics covered within the scope of this course include forensic science basics,
forensic techniques, crime scenes, forensic evidence such as fingerprints, hair and
fiber, DNA and blood, blood spatter, forensic anthropology, and forensic
entomology.

Journalism (full year, grades 10-12)
Journalism is a year-long course in which students learn to source, report, and write
news stories on issues that matter to them. Students develop essential journalistic
skills, including pitching story ideas, conducting interviews, researching,
note-taking, and writing with clarity, accuracy, and ethical responsibility. Working in
a newsroom-style environment, students meet deadlines and revise their work
through multiple drafts. The course emphasizes identifying strong news stories,
asking thoughtful questions, creating features and profiles, and structuring articles
using the inverted pyramid while consistently addressing the 5Ws and H (who, what,
where, why and how).

Independent Study (semester, grades 9-12)
This is a scheduled time for students to work independently on a topic of their
choice. The expectation is that the time will be used wisely for academic purposes.
A teacher will be present to check in with students to help them keep on task.

Introduction to Philosophy (semester, grades 9-12)
Introduction to Philosophy gives students a solid foundation in the main
philosophical concepts through an overview of the history of Western philosophy,
beginning with the Presocratics, Socrates, and Plato. The course is structured to
take into consideration the requirements of the Theory of Knowledge course, while
also providing the theoretical tools to approach the study of all subjects taught in the
IB Diploma. Students investigate questions of ethics, happiness, the nature of evil,
knowledge, freedom, and rationalism through readings from Sophie’s World by J.
Gaardner and other selected texts. The class also analyzes the meaning of films



such as Transcendence, directed by Wally Pfister, to reflect on the nature of an ideal
society and human nature, including the role of Artificial Intelligence.

Math Skills 9 (semester, grade 9) — by teacher recommendation only
This elective course supports students’ mathematics curriculum by providing
opportunities to clarify and practice current skills while reinforcing mathematical
foundations from previous years. The course focuses on improving overall
mathematical proficiency and closing individual educational gaps. Students engage
in targeted practice and review to strengthen their understanding of core concepts
and enhance their performance in their primary mathematics studies.

TED Ed Public Speaking (semester, grades 9-12)
Students learn how to communicate a big idea to a large audience through the
structure and style of a traditional TED Talk. In the first several units of the course,
students explore their own passions, life experiences, and questions to develop their
big idea. In addition, they hone their public speaking skills through vocal exercises
and theater games. The course culminates in a presentation where students present
their big idea to the ASM community in a public, professional atmosphere.

Yearbook (full year, grades 9-12)

In this course, students gain skills in page design, beginning and advanced
publishing techniques, writing copy, copy editing, event photography, organizing
digital files, time management and teamwork. The outcome of the course is the
production of a creative and innovative yearbook which records school memories
and events.

Prerequisites to enrollment include: 1) competency in the use of Photoshop
software, 2) ownership of an up-to-date laptop compatible with the ASM server
platform, 3) commitment to the timely completion of assignments, self-discipline,
and pre-approval by the Yearbook teacher. Class size is limited to 8—-10 students
from grades 9-12.

Computers, Technology & Film

3D Design and Animation (semester, grades 9-12)

Students explore the possibilities of 3D design and animation using the program
Autodesk Maya. They learn to create 3D objects and characters, animate with
keyframes, and learn modeling, shading, texturing, and lighting techniques,
culminating in animated short 3D scenes. The exercises and unit projects provide
useful skills and understanding for students interested in film and media production,
game, product, graphic, and architectural design.

Digital Citizenship (semester, grade 9)
This course explores the meaning of internet citizenship through three units: media
literacy, information literacy, and digital participation. In the first unit, students



examine how technology and economic structures mediate our relationship with
information and influence online behavior. The second unit focuses on fact-checking
and evidence evaluation, where students master skills like lateral reading and click
restraint while learning to use tools such as Wikipedia and LLMs responsibly. In the
final unit, students leverage these skills to build something they want to see in our
online spaces, culminating in an exhibition of these final projects.

Digital Society (semester, grades 9-10)

Digital innovations are reshaping our society, economy and industries with a scale
and speed like never before. Students will explore diverse sources relevant to digital
society, investigating impacts and implications of digital systems for people and
communities. Students take part in inquiry-based lessons using content and
contexts from real-world examples, and share their discoveries about digital society
with others, reflecting on emerging trends and future developments. This course is
an excellent foundation for the IB Digital Society course.

Introduction to Film 1 (semester, grades 9-12)
Students explore key principles relating to the art of filmmaking and become familiar

with the techniques and skills associated with pre-production, filming, and editing.
Students develop skills in project management, collaboration, and communication.
The semester course is broken into two parts: the first covers the basics of film
production and film analysis, and the second covers the communication of ideas,
themes, and genre.

Introduction to Film 2 (semester, grades 9-10) — prerequisite: Introduction to Film 1
Film 2 is a single semester course designed to prepare students for the IB Film
course and/or for students who have already completed Film 1 and wish to further
their understanding of visual storytelling with more advanced workshops in
scriptwriting, cinematography, sound design and editing effects. Students will
produce challenging, sophisticated, and professional-looking film projects using the
skills they have acquired. Film 2 develops technical and conceptual understanding
of areas such as lighting, camera lenses, sound recording, narrative, character, and
editing (including advanced techniques in Premiere and After Effects). Students are
expected to work independently and must be highly organized, creative, and
responsible in using the filmmaking equipment.

How Things Work — Engineering Technology (semester, grades 9-12)
In this hands-on, problem-solving, creative-making course, students study the
practical principles of simple physics and apply that knowledge to design and
construct machines out of everyday materials. They get to use tools, make noise,
and invent gizmos that move, grab, slide, and shoot. Students learn to calculate and
apply the "work-ratio advantages" of simple machines (lever, wheel and axle, pulley,
inclined plane, wedge, screw) as well as hydraulic power, in order to create
machines that make work easier and more efficient. Projects are assigned both
individually and to collaborative groups.



How Things Work 2 — Engineering Design 2 (semester, grades 10-12) — prerequisite:

How Things Work 1
The advanced course in Engineering Design focuses on application of knowledge
and skills acquired in the first course. It involves a closer study of the mathematics
of mechanical advantage in the application of both simple machines and hydraulic
power, and sees students more fully engaged in the safe and precise use of power
tools. The course makes considerable use of 3D printing to produce
student-designed parts. Projects are a mixture of student designs addressing
problems proposed by the teacher, and projects exploring individual student
curiosity.

Introduction to Computer Science (semester, grades 9-10)
Introduction to Computer Science is a practical, project-based elective that
develops foundational computational thinking, digital literacy, and programming
confidence for students with varied prior experience. Students learn how to break
down problems, design step-by-step algorithms, and translate ideas into working
programs using core constructs such as variables, selection, iteration, functions,
and basic data structures. Through iterative mini-projects, students practice testing,
debugging, and code readability, learning to explain their choices and improve
solutions in response to feedback.

Advanced Programming (semester, grades 9-10) — prerequisite: Introduction to

Computer Science
Advanced Programming extends students’ computational thinking and software
development capability through increasingly complex Python-based projects. The
course begins with a focused refresher of foundational programming skills before
introducing object-oriented programming; students learn to design and implement
classes, manage state, apply encapsulation, and write reusable, well-structured
code supported by systematic testing and debugging.

In Project Based Learning 1, students explore data science and analytics,
manipulating datasets, cleaning and transforming data, and using established
libraries for basic machine learning workflows and visualization. Project Based
Learning 2 shifts into the Internet of Things and embedded systems, where students
build hands-on applications using electronics, integrating hardware inputs with
software logic while considering reliability, calibration, and responsible data
collection.

The final project is student-directed and mirrors the planning disciplines required for
the IB Computer Science Internal Assessment: students identify a meaningful
problem, research a chosen technology area, define success criteria, design and
iterate on solutions, and document decisions with clear justification and evaluation.
By the end of the course, students demonstrate stronger independence, technical
fluency, and professional habits of coding practice.



Robotics Engineering
Students explore the fundamentals of engineering and design through the VEX IQ
robotics platform. They build, test, and refine robots while developing
problem-solving and teamwork skills. Basic coding in VEXcode Blocks and Python
enhances their ability to program their robots, although no prior experience is
required. Through hands-on challenges, students investigate mechanical systems,
structural integrity, and sensor integration, and can participate in European VEX 1Q
tournaments, applying their skills in a competitive setting.

Music

Band Beginner (full year, grades 6-9)
Students focus on learning the fundamentals of performing on a wind or percussion
instrument, with emphasis on tone production, posture, hand position, and music
literacy. Students regularly sing solfege and engage in improvisation to develop aural
skills and musical understanding. The course supports the development of musical
independence through the practice and performance of duets, with each student
responsible for their own part. Performance is a foundational aspect of the course
and includes participation in winter and spring concerts, as well as in-school mini
recitals during the school day.

Band Intermediate (full year, grades 6-12)
Students refine foundational instrumental skills developed in a first-year band
curriculum, with an emphasis on tone production, posture, and music literacy. The
course introduces more advanced rhythm reading and instrumental techniques that
support range development and technical control. Students study music theory
regularly and apply theoretical concepts to reading, rehearsing, and performing
music. A key focus of the course is the development of musical independence,
supported through the rehearsal and performance of chamber music in small
ensembles with one player per part. Performance is a foundational aspect of the
course and includes participation in winter and spring concerts, as well as in-school
mini recitals during the school day.

Concert Band (full year, grades 9-12; grades 7-8 by teacher recommendation only)
Students integrate prior instrumental learning to focus on the performance of jazz
big band repertoire. The course emphasizes stylistic performance practices in swing
and funk styles, reading chord changes, jazz scales and modes, and blues-based
improvisation. Students develop advanced rhythmic skills, extended instrumental
range, and ensemble precision to meet the technical and musical demands of jazz
performance. Performance is a foundational aspect of the course and includes
participation in winter and spring concerts, in-school performances, and
performances in the school and wider community.

If you are new to ASM or new to our band program, contact our band director to
Start a discussion about what ensemble is best for your abilities.



Choir Advanced (full year, grades 9-12)
In this course, students refine advanced vocal technique, music literacy, and
ensemble musicianship within a high-level choral setting. Instruction focuses on
developing healthy and expressive vocal production, advanced sight-singing,
stylistic accuracy, and musical independence. Students participate in music-making
across large ensemble rehearsals, chamber vocal groups, and occasional solo work.
Repertoire includes a diverse range of genres and historical periods, with a strong
emphasis on contemporary choral literature and international repertoire that
challenges students musically and expressively. Students are expected to
demonstrate increasing independence, leadership, and accountability within the
ensemble. The course culminates in a winter concert and a spring concert that
showcase technical precision, expressive depth, and collective artistry.

Guitar (semester, grades 9-12)
This course is open to any student who would like to play guitar and has no previous
experience. This class focuses on development of playing chords, reading standard
notation and performance on guitar. Students will have time in class to work and
practice individually, as well as in a group setting. This class has no public
performance.

Rock Band (semester, grades 9-12) — by audition and teacher recommendation only
Students perform a wide variety of contemporary musical styles, including rock,
pop, blues, and funk, drawn from several periods of recent music history. Through
this repertoire, students refine technical and expressive skills on their chosen
instrument. The course emphasizes ensemble musicianship, including effective
rehearsal strategies, musical communication, and the use of contemporary music
vocabulary. Students gain practical experience with stage electronics and
equipment operation, and explore elements of stagecraft such as set list design and
confident performance for a variety of audiences. The course is primarily
performance-based and includes performances within the school and in the wider
community, providing students with real-world musical experiences such as
busking, performing in restaurants, and working in recording studio settings.

Enrollment is limited; interested students will need to audition with the instructor.
Guitar and bass students are expected to provide their own instruments.

String Orchestra (full year, grades 9-12)
In this course, students deepen their instrumental technique, music literacy, and
ensemble skills within an advanced string ensemble setting. Emphasis is placed on
musical independence, leadership, and accountability, with each student assuming
a vital and exposed role within the ensemble. Students engage in detailed score
study, interpretive decision-making, and collaborative rehearsal strategies,
developing skills such as cueing, balance, blend, intonation, and stylistic awareness.
Music theory concepts — including harmony, form, intervals, and key relationships
— are integrated throughout rehearsals to support informed musical choices.



Repertoire spans a range of styles and historical periods, with a strong focus on
chamber music literature that requires precision, communication, and expressive
nuance. The course prepares students for high-level chamber performance in winter
and spring concerts, emphasizing ensemble unity and artistic responsibility.

Physical Education

Group Fitness (semester, grades 9-12)
Group Fitness is an upbeat course for students interested in developing their
individual fitness, health, and well-being while exploring a variety of activities in a
positive group setting. Students engage in units such as strength training, cardio,
personal fitness projects, and high-intensity interval training, with opportunities to
improve strength, flexibility, and cardiovascular endurance while creating
personalized fitness plans. These activities are designed to foster a love of fithess
and healthy habits for life. No prior experience is necessary.

Physical Education 1 (semester, grades 9-11)
In this dynamic Upper School PE course, students master invasion games (3x3
basketball), striking and fielding (baseball), net games (badminton and spikeball),
and aesthetics (double dutch), while exploring the components of fitness and
fundamental movement. Through tactical gameplay and a research project focused
on sports innovation and job interviewing, students gain the skills to excel both on
the field and in professional settings. By identifying how specific body movements
and skill sets transfer across diverse activities, students develop a comprehensive
and transferable understanding of physical literacy.

Physical Education 2 (semester, grades 9-12) — prerequisite: PE 1 or equivalent
Physical Education 2 builds on PE 1, with increasing emphasis on leadership roles
and peer coaching. In this dynamic Upper School PE course, students master
invasion games (3x3 basketball), striking and fielding (baseball), net games
(badminton and spikeball), and aesthetics (double dutch), while exploring the
components of fithess and fundamental movement. Through tactical gameplay and
a research project focused on sports innovation and job interviewing, students gain
the skills to excel both on the field and in professional settings. By identifying how
specific body movements and skill sets transfer across diverse activities, students
develop a comprehensive and transferable understanding of physical literacy.

Visual & Theatrical Arts

Art Foundations and Drawing (semester, grades 9-12)
Students study the essential elements of visual art, developing core skills that
support creative growth across a range of media. The course introduces the building
blocks of composition, color, line, form, space, pattern, and texture, encouraging
students to understand how these visual components work together to
communicate ideas. Students practice observational drawing, exploring proportion,
scale, spatial depth, and tonal shading to strengthen accuracy and confidence.



Structured tasks guide students through foundational techniques, with emphasis on
problem-solving, experimentation, and purposeful decision-making. Students
explore how artists use design principles such as balance, contrast, rhythm, and
emphasis to guide the viewer’s eye and create visual impact, applying these
principles as they learn to plan, sketch, refine, and evaluate their choices.
Throughout the course, students research historical and contemporary artists to
understand diverse approaches to representation, storytelling, and cultural context.

Art Foundations builds a solid base of skills that prepares students for more
advanced courses. By the end of the year, students demonstrate an increased
understanding of drawing, design, and composition, along with growing confidence
in experimenting, analyzing, and expressing ideas visually.

Mixed Media Art (semester, grades 9-12)
Students study mixed media as a dynamic form of visual communication, exploring
how a combination of materials, processes, and images can express complex ideas.
The course introduces collage, drawing, painting, and printmaking as interconnected
practices rather than isolated techniques. Students work with a range of materials,
including ink, pen, paint, textured papers, and found images, learning how each
contributes unique visual qualities and how layering can build depth, contrast, and
meaning.
The course also introduces relief printmaking through lino cutting, enabling students
to explore repetition, pattern, and motif development, examining how carved
shapes, positive and negative space, and mark-making influence the final printed
outcome.
Throughout the course, students investigate artists who work with collage,
printmaking, and mixed media to understand how professional practices can inform
their own choices. The course culminates in the creation of a large-scale mixed
media artwork, allowing students to synthesize techniques, develop personal
expression, and explore the possibilities of pattern and layered imagery on a larger
surface.

Painting and Drawing (semester, grades 9-12)
Students study painting and drawing as core artistic practices, developing technical
skill alongside personal expression. The course introduces a structured progression
of tasks that build confidence, accuracy, and creative independence. Students
explore a wide range of drawing approaches, including observational work,
expressive mark-making, compositional planning, and the use of line, tone, and
texture to communicate visual ideas. In painting, students investigate color theory,
brushwork, layering, surface preparation, and the properties of different paint types
to understand how materials influence artistic outcomes.
Research into art history, culture, and contemporary visual practices supports the
development of students’ ideas, encouraging them to link concept with technique
and situate their work within broader artistic conversations. Experimentation remains
central to the course as students test unfamiliar materials, explore stylistic



variations, and analyze the impact of different visual strategies on meaning,
ultimately developing a personal visual language that evolves over time.

Sculpture (semester, grades 9-12)
Students study ceramics and sculpture as hands-on, process-driven art forms that
develop spatial awareness, technical skill, and creative problem-solving. The course
introduces a range of three-dimensional techniques, including additive and reductive
methods, slab and coil construction, surface development, and basic sculptural
modelling. Students learn to work safely and confidently with clay and other
sculptural materials, gaining an understanding of structure, stability, form, and
texture.
Throughout the course, students investigate how artists across cultures and time
periods use three-dimensional work to express ideas, tell stories, and communicate
identity. Students experiment with a variety of building techniques and learn
essential ceramic processes such as scoring, slipping, hollowing, drying stages, kiln
firing, and glazing. Planning and reflection are embedded throughout the course
through sketching, maquette building, and iterative development. By the end of the
course, students demonstrate increased confidence in handling materials, greater
technical accuracy, and a more developed personal approach to three-dimensional
art.

Technical Theater (semester, grades 9-12)
This course offers a hands-on introduction to the backstage world of theater, with a

focus on lighting design and sound design. Students not only learn about the design
process of theater technicians, but also develop skills to program lights and sound
in the booth of ASM’s auditorium. Students are required to operate technology for
two assemblies throughout the semester.

Theater 1 (semester, grades 9-12)
Students learn the fundamentals of acting and performing on stage. We begin by
building an ensemble and developing strong stage voices with projection and
diction. Students then engage in monologues and scene study, where they explore
acting techniques, stage directions, and how to work with/as a director. A significant
part of the class is devoted to learning the art of improvisation. Finally, as a
culminating project, all students participate in a full production to end the semester,
participating as an actor and also on a production team to prepare for the
performance.

Theater 2 (semester, grades 9-12) — prerequisite: Theater 1
Theater 2 is designed for students to take their passion for theater to the next level.
With an emphasis on devising theater, students engage in a series of exercises and
collaborative projects that go beyond traditional scene work. Students explore
physical theatre, voice acting, and circus. While there is still a large emphasis on
acting and performing, students are also responsible for learning different types of
stages, famous theaters around the world, and important people who have



revolutionized theater. The semester culminates in a final production which students
help devise and direct.
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